Introduction and Overview to the AP World History Course

Course Purpose and Overview:

The AP World History course is a college-level survey course that aims to develop a greater understanding of the development of global processes and contacts, as well as interacting with different types of societies throughout human history.  This course highlights the nature of changes in international frameworks and their causes and consequences, as well as comparisons among major societies.  No one country or region will be emphasized at the expense of the other regions; instead the course will examine both developments within particular countries, as well as how countries interact with each other within a global/international framework.  While students have the opportunity to earn college credit, the purpose of this course, though, extends beyond the possibility of earning college credit by providing students with the opportunity to develop skills and knowledge that will be a useful foundation for their continuing educational endeavors.

In addition to providing a basic exposure to the factual narrative, the goals of the AP World History course are to develop (a) an understanding of the principle themes in World History, (b) an ability to analyze historical evidence, and (c) an ability to express that understanding and analysis in a variety of forums (including discussions, essays, assignments and tests).  Emphasis is placed on developing student’s intellectual and academic skills including (a) effective analysis of primary sources, including documents, maps, statistics, pictorial and graphic evidence, (b) effective note taking, (c) clear and precise written expression, (d) analysis of major events and their impacts, (e) the ability to actively participate in discussion and formulate and support a position, and (f) the ability to weigh evidence and reach conclusions of the basis of facts.

The following items represent the broad themes in World History that the course considers:

a. Patterns and impacts of interaction among major societies: trade, war, diplomacy, and international organizations.

b. The relationships of change and continuity across the world history periods covered in the course.

c. Impact of technology and demography on people and the environment (population growth and decline, disease, manufacturing, migrations, agriculture, weaponry).

d. Systems of social structure and gender structure (comparing major features within and among societies and assessing change).

e. Cultural and intellectual developments and interaction among and within societies.

f. Changes in functions and structures of states and in attitudes toward states and political identities (political culture), including the emergence of the nation-state (types of political organization).  

The course is taught over six six-week grading periods on a 90 minute A/B block schedule, with each six-week grading period covering one unit.  The units of study for the AP World course are:

a. Foundations (until 600 C.E.)

b. 600 C.E.  – 1450

c. 1450 – 1750

d. 1759 – 1914

e. 1914 – Present

f. Review Unit (preparation for the AP exam and synthesis of the course)

Habits of the Mind:

In addition to covering the many events that comprise World History, students will also have the opportunity to develop a number of historical skills, including


a.  Using documents and other primary sources


b.  Analyzing point of view and interpreting information


c.  Developing the ability to evaluate change over time

d.  Enhancing the capacity to handle diversity of interpretation

e.  Seeing global patterns over time and space while also acquiring the ability to connect local and global developments

f.  Developing the ability to assess universal standards while noting commonalities and differences to develop understanding

g.  Constructing and evaluating arguments; using evidence to generate plausible arguments

General Organization and Structure: 

· The course is designed to help students master the themes and events of world history, while cultivating historical habits and skills that allow students an opportunity to achieve an understanding of the material.  To this end, a wide variety of instructional tools are used, including teacher-directed lecture, class discussions, Socratic seminars, readings (primary and secondary), formal assessments, essays, organized classroom activities, reading questions, simulations, mental mapping, reflective questions, maps, comparison tools (charts, graphic organizers), etc.  A selected set of activities are included with each unit that reflect the type and nature of activities used throughout the course. 

· Textbook readings are assigned each class period for homework (in addition to other homework assignments).  Students are expected to take notes from their reading and be prepared each day for possible unannounced reading quizzes.  The scores of the reading quizzes throughout a grading period are combined together at the end of the grading period into a cumulative reading quiz grade.

· Tests – Each unit will have two tests, one in the middle of the unit and one at the conclusion of the unit.  The tests are comprised of multiple-choice questions (five answer choices) and a timed essay question.  In the final review unit, students will take several cumulative exams, including the released College Board AP World History exam.

· Essays – In the first semester, each of the three grading periods will be devoted to learning one type of essay, while the skills for the other essays are also being learned/practiced through other types of activities (document analysis, charts, etc…).  In the first six weeks, students will work on mastering the Comparative essay, in the second six weeks students will learn the Document Based Question, and in the third six-weeks students will work on the Change Over Time essay.  In the final three grading periods, students will continue to work on each of these three essays and will write one of each type of essay in each of the last three grading periods.

· Change Over Time Charts – For each unit (Foundations, 600-1450, etc…) students will complete a regional COT chart that asks students to note how the themes of world history (global trade, gender, migrations, state systems, intellectual developments, social structures, labor systems, technology, human/environment interaction, demography) have both changed and stayed the same.  Students are required to not only include the changes/continuities, but to also note the historical events surrounding the changes and continuities. 

· The use of sources – The course relies heavily on both primary and secondary sources.  In evaluating primary sources, students use the SOAPPStone technique to understand the meaning, point of view, purpose, etc… of the document and to place it in a historical setting.  The documents may be presented to students as a warm-up activity, a document packet that reflects varied opinions of an event, a selected document for discussion, DBQ’s, and other activities.   Secondary sources are also included in the course to facilitate the students’ understanding of the material.  Not only do secondary sources provide students with another way to gain information about a topic, but they also give students a chance to look at various viewpoints and interpretations of history.  When considering secondary sources during the course, discussion and activities not only focus on the content, but also on the methods, interpretations, schools of thoughts, etc… so that students are able to gain an understanding of modern historical scholarship.  In using secondary sources, students are able to explore historical schools of thought, historiography, methods, and varied interpretations of an event.  (For example, evaluation of a selection from 1421 by Gavin Menzies allows students the opportunity to discuss methodology and interpretation, while A Bird’s-Eye View of History gives the students a different perspective and methodology for evaluating historical events.) 

· SPRITE portfolio – For each region/empire/state in each of the five time periods, students will complete a SPRITE analysis sheet that will be kept together so that, at the conclusion of the course, students have an overview of each society.  Additionally, at the end of each SPRITE analysis sheet students are required to note and discuss how the particular society being evaluated participated in the global framework of the time, helping students see not only a particular society, but also understanding its role in the world relative to other states/nations/empires.   In this activity, students might focus on the following topics: 

Social – including such topics as gender structures, social systems, class organization, population and family patterns, ethnic groups, migrations and settlement patterns, rituals, urbanization, language, customs, culture, lifestyles, education, etc…

Political – including such topics as states/nations, government leaders, legal system and laws, government actions and policies, rights, revolution, nationalism, diplomacy, alliances, international organizations, wars and treaties, views of power, etc…

Religion – including such topics as major belief systems/schools of thought, role/prominence in society, changes within a system, rituals, impact of religion on social and/or gender structures, interaction between religion and the state, religious art/architecture, etc…

Intellectual – including such topics as literature, art, scientific discoveries, music, philosophy, language, intellectual movements/ideas, social impacts, architecture, education, impact on political and economic systems, diffusion, etc…

Technological – including such topics as new developments/discoveries/inventions, scientific advancements, health care and disease treatment, impacts on the environment, government use of technology/impact on political systems, social implications, correlation between technology and power, tools, progress, diffusion, etc…

Economic – including such topics as labor systems, economic policies, economic theories, economists, shifts within a state, trade policies/routes/benefits/partners, agriculture, industry, commerce, manufacturing, role of government, social and political impacts, economics and power, etc…

· Students are encouraged to prepare for and take the national AP exam.  Students are reminded throughout the year that the test is comprehensive, covering material from the entire school year.  As the exam draws closer, review sessions outside the regular school day may be scheduled to help students prepare for the exam.  

Classroom Text:

Bulliet, Richard, Pamela Crossley, Daniel Headrick, Steven Hirsch, Lyman Johnson, and David Northrup.  The Earth and Its Peoples – A Global History, second edition.  Houghton Mifflin, 2001.

Supplemental Reader:

 Reilly, Kevin. Worlds of History : A Comparative Reader.Bedford/St.Martin's,2009.

Examples Of Other Texts, Historical Works and Materials Consulted/Referenced:

Strayer w,Robert, Ways of the World: A Brief Global History with sources.

Bentley, Jerry and Herbert Ziegler.  Traditions and Encounters – A Global Perspective on the Past.Bodley, John.  

Wood, Ethel. AP World  History: An Essential Coursebook,

Duiker, William and Jackson Spielvogel.  World History.

Holt, Rinehart & Winston.  Readings in World History.

Kishlansky, Mark.  Readings in World History.

Lockard, a. Craig. Societies, Networks, and Transitions: A Global History 

Schwate, Stuart, et al.  The Global Experience – Readings in World History.

Stearns, Peter, et al.  World Civilizations – The Global Experience.

Wiesner, Merry, et al.  Discovering the Global Past – A Look at the Evidence. 

Foundations Unit (8000 B.C.E. – 600 C.E.)

Themes and Topics:

· Periodization for this time period – for each unit, students will complete a periodization handout that focuses on the time period and what events and themes help determine that unit’s particular periodization (for example, the Neolithic Revolution, civilization, collapse of classical societies)

· Geography Overview (Regions of the world, important features, etc…)

· Early human history and the transition to agriculture

· The Neolithic Revolution – the development of farming, shifting gender roles, the development of a sedentary society, etc…

· Characteristics of a civilization – application to selected regions

· Ancient River Valley Civilizations – Mesopotamia, Egypt, Indus/Harrapan, Shang/Yellow River Valley – SPRITE, nature of agriculture, urban organization and social structure, role of religion, gender and social structures, the arts (art, literature, architecture), political/regional power, political structure and organization, labor systems, contact with other civilizations, etc…

· World Migrations – Bantu, Indo-European, Germanic Tribes, Americas, Polynesian, etc.

· Other civilizations – Israel, Celts, etc… (SPRITE, contact and conflict with other powers, efforts to maintain autonomy and long-lasting influence, diffusion and assimilation)

· Classical Civilizations – Greece, Rome, India, China – SPRITE, the building of an empire and nature of the empire, intellectual and cultural developments, role of religion, urbanization and the nature of cities within empire, contact and diffusion, trade, labor system and views on slavery, the idea of “citizen”, position of women, weakening and collapse of empire, etc…

· World trade patterns – Ancient River Valley, Classical, Silk Roads, Indian Ocean, etc.

· A World Apart – life in the Americas (Meso-American and South American) – SPRITE, social construction and organization

· World Religions – Polytheism, Hinduism, Judaism, Confucianism, Daoism, Buddhism and Christianity

Examples of selected Primary Source Documents used in this unit:

· Selection from Hammurabi’s Code




· Selection from The Epic of Gilgamesh

· The Hymn to the Nile

· Selection from The Republic

· Selection from the Classic of History (Shu Jing)

· Selection from Confucius’ Analects

· Selection from Ashoka’s Rock and Pillar Edicts

· Selection from Constantine’s Edict of Toleration

· Selection from The Art of War

· The Ten Commandments

· Setting in Motion the Wheel of the Law

· Selection from The Analects

· The Sermon on the Mount

· Selection from the Lawbook of Manu

· Art from Ancient River Valley and Classical Civilizations and comparative architecture (ziggurats, pyramids, Chinese tombs)

Examples of selected Secondary Sources used in this unit:

· Selection from Jared Diamond - Blood, Germs, and Steel (nature of societies)

· Selection from John Robert McNeil, et al – The Human Web – A Bird’s-Eye View of History

· Selection from John Bodley – Harrapan: Deurbanization and Cultural Continuity

· Article by Colin Renfrew – “The Spread of Indo-European Languages”

· Article by Anthony Andrews – “The Greeks – Slavery”

Essays- For the Foundations Unit, students will develop the necessary skills to master the Comparative Essay.

*Students will write two-three comparative essays for this unit and will be chosen from the following possibilities (or from similar choices):

· Chose two of the Ancient River Valley Civilizations for comparison (use SPRITE or rise/fall depending on prompt)

· Compare the nature of two of the world’s religions from this time period and consider such issues as tenets, spread (missionary activity), gender and social class relevance

· Select two classical civilizations for comparison (use SPRITE or rise/fall depending on prompt)

· Compare the nature of pastoral (and/or hunting and gathering) and sedentary civilizations

Examples of selected activities used for this unit:

· Class lectures, graded discussions, inner/outer circle, etc.

· World Mapping Activity (regions and elements of physical geography)

· Venn diagram or graphic organizer – “comparing ancient river valley civilizations”

· “What Does It Mean To Be Civilized?” Activity

· SPRITE Portfolio – Ancient River Valley Civilizations, Classical Civilizations, the Americas, pastoral societies, the Celts, Israel, etc…

· Greek and Roman Cultural Comparison Chart

· Document Analysis (SOAPPStone) on primary sources

· “Evaluating The Collapse of Empire” activity

· Developments in the Americas annotated map

· World Religions Comparison Chart

· Nature of Greek and Roman Society Questions

· Migrations Map and analysis questions (including reflection questions – “why move”?) 

· Selection of related video clips, including, but not limited to such possibilities as– Bridging World History – Migrations, Turning Points – The Great Wall, Biography of Confucius, etc…

· Change and Continuities Over Time Activities, including such topics as impacts on the environment, changing nature of technology, as well as changes in regional civilizations (for example, China from Shang to the Collapse of the Han dynasty)  

· Thematic Chart (by region) for the major themes: global trade, gender, migrations, state systems, intellectual developments, social structures, labor systems, technology, human/environment interaction, and demography

600-1450 Unit

Themes and Topics:

· Periodization for this time period– for each unit, students will complete a periodization handout that focuses on the time period and what events and themes help determine that unit’s particular periodization (for example, the collapse of classical civilizations and the research for recovery, the emergence of Islam, the collapse of the Mongol empire, and the emerging stability in Europe)

· The Byzantine Empire – Rise, Fall, SPRITE, the Schism, Constantine and Justinian, inheritor of the Roman Empire, role in trade, diffusion, technology, etc

· Islam – Faith and Empire – SPRITE, the spread of the Islamic faith and the creation of the empire, attitudes towards the conquered, political and religious struggles and culture and diffusion (Dar-al-Islam, Cordoba)

· Trade During The Era – Silk Roads, Indian Ocean, Trans-Saharan & Gold-Salt Trade, Trade and its challenges in Western Europe, nature of American trade, Byzantium at the Crossroads, etc.

· A World Apart –North American, Mayan, Incan, and Aztec civilizations (SPRITE, comparative nature of societies, organization and structure, contact and trade, etc… )

· Western Europe – The Dark Ages and Recovery (The Middle Ages – feudalism, Crusades, The Plague, organization of society, culture, technology, economic systems, etc.)

· Non-Medieval Europe and Eastern Europe – Vikings, Cordoba Spain, Russia (SPRITE, structure/organization of society, contact and diffusion)

· Recovery in China – the Sui, Tang, and Song (Recovery from collapse, role in world trade patterns, examining gender and social patterns, SPRITE, scientific/technological/cultural accomplishments, vulnerability to invaders)

· Mongol Empires – rise, tactics, attitudes towards local culture, social organization, views on women, governmental patterns, collapse of the Mongols, etc.

· Ming China – SPRITE, turning inward (Zheng He), art, trade patterns, intellectual and political developments, gender structure, etc…

· Developments in Japan – Taika, diffusion from China, Heian, and the development of Japanese feudalism

· Islamic and Non-Islamic Africa – powerful states like Ghana, Mali, etc… as well as eastern and sub-Saharan states, SPRITE, architecture and art, involvement and facilitation of trade

Examples of selected Primary Source Documents used in this unit:

· Selection from Corpus Juris Civilis

· Selection from The Qu’ran

· A Mirror for Princes

· Collection of Chinese poetry from the Tang and Song dynasty (Li Bao, etc.)

· Selection from Sci Shonagon’s The Pillow Book

· Selection from Eisai’s Drinking Tea For Long Life

· Selection from the Mayan Popol Vuh

· Ordinances of the Merchants

· Urban II’s Call for the Crusades

· Selection from Bahul ad-Din’s Saladin’s Courage and Steadfastness

· Selection from Ibn Battuta’s Travels in Africa

· Selection from Sundiata: An Epic of Mali

· Selection from the Magan Carta

· Selection from The Decameron

· Selection from The Travels of Marco Polo

· Art from the Islamic Empire, Byzantine Icons, China (Sui, Tang, Song, and Ming), western European art, and the Americas

Examples of selected Secondary Sources used in this unit:

· Selection from Peter Sterns, et al – “Civilization and Gender” – The Islamic Empire

· Selection from Lynda Shaffer – Southernization

· Selection from Ricky Rosenthal – Mansa Musa’s Pilgrimage 

· Selection from Gavin Menzies - 1421

· Article by Walid Khalidi – “The Dome of the Rock and Jerusalem’s Epicenter”

· Article by Betsy Carpenter – “Blood in the Jungle” (the Americas)

· Article by Philip Snow – “The Maritime Expedition” (Zheng He)

Essays- For the 600-1450 Unit, students will develop the necessary skills to master the Document Based Questions.

*Students will write two-three DBQ essays for this unit and will be chosen from the following possibilities (or from similar choices):

· Buddhism (from College Board)

· Muslim and Christian Merchants (from College Board)

· Nature of Life in the Americas – Maya, Inca, Aztec

· Trade Patterns in the Post-Classical World

· Collapse of Feudalism

Examples of selected activities used for this unit:

· Class lectures, graded discussions, inner/outer circle, etc.

· Silk Road Activity using Yo Yo Ma’s Silk Road Project

· “Advance of Islam” mapping activity

· DBQ Elements Activity – Islamic Women

· SPRITE Portfolio – Islamic Empire, Byzantium, Feudal Europe, Japan, Maya, etc…

· Comparison Chart – Mongol Conquest and Administration

· Result of the Crusades/Diffusion Activity

· Byzantine Life Questions

· Graphic Organizer – Life in Eastern Europe and Western Europe

· World urban centers annotated map

· Americas Snapshot Map

· Travelers Project (Mansa Musa, Ibn Battuta, Marco Polo, Zheng He, A Crusader, the Plague, etc…)

· Gold-Salt Interactive Discussion

· Comparison Chart – European and Japanese Feudalism

· Japanese Tea Ceremony as a picture of Japanese society

· Mapping the historical Mongol Empire – color, label and annotate

· Comparison Chart – nomadic migrations and their impact (Mongols, Vikings, Turks, Arabs, Aztecs, etc.)

· Document Analysis (SOAPPStone) of primary sources

· Selection of related video clips, including, but not limited to such possibilities as– CNN’s Millennium Series, The Lost Empire – The Byzantine Empire, Biography of Genghis Khan, etc.

· Change and Continuities Over Time Activities, including such topics as the nature of trade, the changing nature of technology, as well as changes in regional civilizations (for example, changes in Europe from the collapse of the Roman Empire to the eve of the Renaissance and the changing position of women in the Islamic Empire )  

· Thematic Chart (by region) for the major themes: global trade, gender, migrations, state systems, intellectual developments, social structures, labor systems, technology, human/environment interaction, and demography

1450-1750 Unit
Themes and Topics:

· Periodization for this time period– for each unit, students will complete a periodization handout that focuses on the time period and what events and themes help determine that unit’s particular periodization (for example, the recovery of Europe and the age of exploration, contact and diffusion(including the impact of disease on the Americas), colonization and changing trade patterns, isolation in the East)

· The Age of Exploration – Heading East, Then West – Trade patterns in/to the East and the discovery of the New World (Columbian Exchange), technology, trade routes and patterns, contact and conquest

· Colonization - SPRITE, European attitudes and American response, labor systems including the encomienda system, slavery and the plantation system, administration of the colonies, social classes, etc.

· African Empires – Contact and Struggle – nature of previous contact, African states and kingdoms (Kongo, etc…), impact of early (Portuguese) exploration, the slave trade, “triangular trade”, African Diaspora, interaction and struggle with the Europeans, SPRITE

· The Gunpowder Empires – Ottomans, Safavids, and Mughals - Characteristics of Gunpowder Empires, SPRITE, views concerning women, attitudes towards conquered peoples, political organization, role in trade, attitudes towards Western Europe, artistic developments, the issue of religion, etc.

· The Ming and the Qing  (SPRITE, development in art, attitudes toward foreign ideas and contact, (including trade), changes in leadership, philosophical ideas and intellectual developments, the Manchus and their leadership)

· Japan – Feudalism and Isolation (Tokugawa), SPRITE, attitudes towards foreigners and isolation, culture within isolated Japan, organization of society

· Early Modern Europe Rises (Renaissance, Reformation, Scientific Revolution, the Enlightenment, Absolutism and Constitutionalism, SPRITE, interaction between European nations, interaction with other world powers – including economic contact)

· Developments in Russia – SPRITE, growth, contact and interaction, diffusion (Peter the Great)

· Changing trade patterns – growing European presence, the development of the triangular trade system, trade with China, the isolation of Japan

Examples of selected Primary Source Documents used in this unit:

· Selection from Bernal Diaz’s The True Story of the Conquest of Mexico (Montezuma’s death)

· Selection from Bartoleme de Las Casas’ Brief Account of the Devastation of the Indies

· Selection from Christopher Columbus’s journal – The 1st Voyage of Christopher Columbus

· Letters From the King of the Kongo to the King of Portugal

· Selection from Tokugawa Iemitsu’s Exclusion of the Portuguese; Closed Country Edict of 1635

· Selection from Yamaga Soko’s The Way of the Samurai

· Selection from Matteo Ricci’s Journal

· Selection from a Confucian Morality Book – Meritorious Deeds At No Cost

· Selection from Niccolo Machiavelli’s The Prince

· Selection from Martin Luther’s 95 Theses

· Selection from Peter the Great – Edict and Decrees – Learning from Europe

· Selection from Cardinal Richelieu’s The Political Testament

· Selection from The English Bill of Rights 

· Art from the Renaissance, the Mugahl’s (miniatures), and Ming art, including porcelain

Examples of selected Secondary Sources used in this unit: 

· A Scurvy Life

· Selection from Kenneth Pomeranz and Steven Topik – The World That Trade Created

· Article from Alfred W. Crosby, Jr. –“The Impact of Disease on American Societies”

· Selection from Jared Diamond – Guns, Germs, and Steel (Incas)

· Selection from Andrew Wheatcroft – “The Ottomans – Dissolving Images – The World’s Last Day” – the collapse of Constantinople  

Essays- For the 1450-1750 Unit, students will develop the necessary skills to master the Change-Over-Time Essay.

*Students will write two to three Change-Over-Time essays for this unit and will be chosen from the following possibilities (or from similar choices):

· The changing position of women (students select region) – note social, economic and political roles/issues

· The development of technology from 600-1750

· The changing nature of human-environment interaction (may chose region, but must include the Columbian Exchange in some capacity)

· The evolving trade networks (may be also extend back to 600 – students may extend this essay in the next unit)

Examples of selected activities used for this unit:

· Class lectures, graded discussions, inner/outer circle, etc.

· New technologies activity (Europe – exploration, Renaissance/Scientific Rev, etc.)

· Major Trading Cities Map

· Tracking Trade Activity – Pomeranz and Topik Reading and Analysis

· Columbian Exchange Food Activity

· Silver DBQ (College Board) analysis activity

· SPRITE Portfolio – Ming and Qing China, colonized America, Ottomans, etc…

· Contact and Diffusion Map and Questions (Worldwide)

· 4-Square activity on Gunpowder Empires

· Tokugawa Shogunate Questions

· African States Snapshot

· Reformers Chart

· Enlightenment Silent Discussion

· Comparing Interaction with the West – Russia, Japan, the Ottomans, China, and the Mughals – Chart and essay outline

· Comparative governments and social structures – European monarchies, China, the Ottomans, Japan and African states

· Graded discussion – the position of women (springboard for Change-over-time essay on women)

· Document Analysis (SOAPPStone) of primary sources

· Selection of related video clips, including, but not limited to such possibilities as– CNN’s Millennium Series, History’s Turning Points, The Little Ice Age – The Big Chill,  etc.

· Change and Continuities Over Time Activities, including such topics as the nature of diffusion, the changing nature of technology, as well as changes in regional civilizations (for example, Japan’s changing international role – including previous time period )  

· Thematic Chart (by region) for the major themes: global trade, gender, migrations, state systems, intellectual developments, social structures, labor systems, technology, human/environment interaction, and demography

1750-1914 Unit

Themes and Topics:

· Periodization for this time period– for each unit, students will complete a periodization handout that focuses on the time period and what events and themes help determine that unit’s particular periodization (for example, the age of revolutions, the industrial revolution, the opening of Japan, independence in Latin America, the world on the brink)

· The Nature of Revolution – characteristics and the nature of revolution (Crane Brinton)

· The American Revolution – causes and nature, patterns in revolution, results (SPRITE on colonial and newly independent America)

· The French Revolution – causes and nature, stages, patterns in revolution, results (SPRITE on the eve of revolution, during the revolution, and during Napoleon), Reign of terror, rise of Napoleon 

· The Haitian Revolution and Revolution in Latin America (Mexico, Central and South America) – causes and nature, important revolutionary leaders, results of revolutionary efforts 

· 19th Century Developments in Latin America (post-revolution) – SPRITE, political, economic and social challenges, relationship with United States and Europe

· The Industrial Revolution in England and Europe – nature of the revolution, impacts of society and the individual, benefits gained, problems generated

· The Industrial Revolution Outside Europe – diffusion of industrial revolution, responses and actions towards industrialism

· Europe and the 19th Century – Revolutions, Reform, era of “ism’s” (Marxism, Darwinism, romanticism and realism, liberalism/conservatism, nationalism, SPRITE, etc.)

· Western 19th Century Reform movements (gender, abolition, urban and factory conditions, political reform, etc.)

· Imperialism and Empire – Asia and Africa – growing Western dominance and responses to Western presence – motives, actions, cultural interaction, diffusion, dominance, and resistance efforts

· The Declining Ottoman Empire – weakness, gradual decline, interaction with the West and reform efforts

· Struggles in Qing China – domestic issues (Taiping Rebellion, Self-Strengtheners, industrialization, Cixi) and diplomatic concerns (Opium War, unequal treaties, Boxer Rebellion) AND the 1911 revolution that established the Republic, SPRITE during the Qing and Republic

· The Meiji Restoration – contact with the West, the restoration of the emperor, industrialism, culture, SPRITE, and empire-building

· Nationalism around the world –Cuba, the Philippines, Europe, Egypt, Japan, China, India, Africa, etc. – identity and independence

· Shifting trade patterns – the power of the West and the subjugation of the world – economic dominance and power

Examples of selected Primary Source Documents used in this unit:

· The American Declaration of Independence

· The Declaration of the Rights of Men and The Declaration of the Rights of Women

· Selection from Wollstonecraft’s Vindications of the Rights of Women

· Selection from Edward Jenner’s An Inquiry Into the Causes and Effects of the Variole Vaccine

· Selection from The Records of the Maji Maji Rebellion

· Selection from Rudyard Kipling’s The White Man’s Burden

· Selection from Kangxi’s Self Portrait

· Selection from Lin Zexu ‘sLetter to Queen Victoria (opium)

· Selection from The Treaty of Nanjing

· Selection from Mitsui Takafusa’s Some Observations on Merchants

· Selection from Marx ‘s The Communist Manifesto

· Selection from The Proclamation of the Young Turks

· Selection from Sun Yat Sen’s The Third People’s Principle and the Future of the Chinese People

· Selection from the Testimony Before the Parliamentary Committee on Working Conditions in England 

· Art in and after the French Revolution, Romanticism, Realism and Impressionism, examples of Africa and Asian influence on Western art, art and imperialism

Examples of selected Secondary Sources used in this unit:

· Selection from Adam Hochschild’s King Leopold’s Ghost

· Selection from Paul Varley’s Japanese Culture – “Encounter With the West”

· Article by Samuel Wilson – “Coffee, Tea or Opium”

· Article by Jabulani Maphalala – “The Zulus and the Boer War”

Essays- For the 1750-1914 Unit, students will write a minimum of 3 essays – a comparative essay, a change over time and a DBQ.

*Essay options for this unit will be chosen from the following possibilities (or from similar choices):

· Compare 2 revolutions from this time period (may limit student choices to a single region – for example Mexico and Haiti, between assigned regions, or student choice)

· Compare the development of the Industrial Revolution in England and Japan (or other regions)

· Compare the reaction that two of the following countries had to foreign interaction – Ottomans, China, Japan, India, selected African nations

· DBQ – Indentured Servants (College Board)

· DBQ – Japan and Contact

· DBQ – Issues in Mexico after Independence

· Change over time – Human Environment Interaction (may include the previous time period)

· Change over time – Trend in trade patterns (may include previous time period)

· Change over time – political, social, and economic events in India – must include previous time period

Examples of selected activities used for this unit:

· Revolutionary Quotes Activity – America, French and Haiti

· Comparative Revolutions Chart

· Annotated Latin America Map and Questions

· Reading Packet and visual representation – Industrial Revolution Around the World

· Snapshot Map – the Industrial Revolution

· Issues Facing Women and Social Structure/Class Issues – graded discussion

· Japan Four-Square – What Japan allowed into their country from over countries and what culture they held onto (modified SPRITE)

· Comparative nationalism chart

· SPRITE Portfolio – (Haiti, Mexico, Qing China, Japan under the Meiji, Great Britain, Egypt, etc…

· Growing Ottoman Weakness graphic organizer

· Socratic Seminar – Comparing Chinese and Japanese reaction to the West

· Imperialism Simulation – issues and actions

· Imperialism Explication paper – 3 countries that were seized over

· Selection of related video clips, including, but not limited to such possibilities as The French Revolution, CNN’s Millennium (Darwin, Industrial Revolution, Opium War), Queen Victoria’s Empire, etc.

· Change and Continuities Over Time Activities, including such topics as Japan’s changing political and cultural interests, position of women, migration(s) during the 19th century, the changing nature of technology, attitudes towards the West, etc.  

· Thematic Chart (by region) for the major themes: global trade, gender, migrations, state systems, intellectual developments, social structures, labor systems, technology, human/environment interaction, and demography

1914-Present Unit

Themes and Topics:

· Periodization for this time period– for each unit, students will complete a periodization handout that focuses on the time period and what events and themes help determine that unit’s particular periodization (for example, World War I, the Republic in China, Revolution in Mexico, globalization, mass consumerism, defining “today”)

· World War I – causes, a world conflict, nature of the conflict, role of women, propaganda, technology, the Treaty of Versailles

· The Russian Revolution, Civil War, Lenin, and Stalin (SPRITE) –changes and nature of society, organization of political power, societal and gender structures, economic goals, diplomacy, etc. 

· Change in China – the Republic, WWII, civil war, Mao, and modern directions – the nature of China during each of these eras – contact, diffusion, economic and political organization, SPRITE

· Europe in the Interwar Period – SPRITE, economic and social challenges(gender), intellectual/artistic & technological advancements and developments, dealing with the legacy of World War, on the road to World War II – the elusive search for peace

· The U.S in the Interwar Period (SPRITE) and the Great Depression and its worldwide impacts

· The collapse of the Ottoman Empire, independence (Turkey), the development of the Mandate System, and struggles within the Mandates

· World War II – ideologies and causes, a world conflict, nature of the conflict, technology, role of women, propaganda, the end of the war in the European and Pacific theaters, trying to rebuild Europe and Japan after the conflict, the Holocaust, the decision to use the bomb

· Culture Transformations – post-World War I and post-World War II

· Latin America in the 20th Century – revolution, transformations and challenges – Mexico, Brazil, Argentina, Cuba, & the role of Latin America in the world (SPRITE)

· The Cold War – East vs. West – conflict, proxies, détente and resolution

· Decolonization – Process and legacy (challenges and issues that remain – development, conflict, non-aligned movement, etc.) – Asia (south and southeast), the Middle East , and Africa (current struggles)

· Genocide – Armenia, Rape of Nanking, Holocaust, Pol Pot, Bosnia, Rwanda, etc. 

· An international and global world – the nature of today’s world and issues faced – international organizations, globalization, economic growth patterns, trade patterns, Asian tigers, multinational corporations, the developing world, impact of technological innovations, consumerism, popular culture, etc.) 

· Struggles in the Middle East/Southwest Asia –Israel and the Palestinians, Suez Canal, pan-Arab movement, revolution in Iran, current concerns

Examples of selected Primary Source Documents used in this unit:

· Selection from Wilfred Owen – Dulce et Decorum Est

· Selection from Woodrow Wilson –Fourteen Points

· The Balfour Declaration

· Selection from Lazaro Cardenas’s Speech to the Nation

· Selection of 20th century propaganda posters – World War I, Russian Revolution, World War II, The Cultural Revolution, peace protests in the nuclear world

· Selection from the Muslim Brotherhood’s Toward the Light

· Selection from James Aggrey’s Parable of the Eagle

· Selection from Gandhi’s Indian Home Rule

· Selection from Nehru’s On the Colonial Revolution

· Selection from Joseph Stalin’s  The Results of the First Five-Year Plan

· Selection from The U.S. Strategic Bombing Survey – The Effects of the Atomic Bomb 

· Israeli Proclamation of Independence

· Selection from Julius K. Nyerere’s Africa Needs Time

· Various Chinese propaganda posters for democracy in the 1980’s

· Art following World War I and II, new directions for art (surrealism, modern movements, Chagall, Dali, etc.), Latin America and the arts

Examples of selected Secondary Sources used in this unit:

· Selection from Margaret McMillian and Richard Holbrooke – Paris, 1919

· Selection from John Bodley – The Impoverished World

· Article by G. Blanco – The Mexican Revolution

· Article by Robert Satloff and Clovis Maksoud – “Will the Israelis and Palestinians Be Able To Achieve Lasting Peace?”

Essays- For the 1914 – Present Unit, students will write a minimum of 3 essays – a comparative essay, a change over time and a DBQ.

*Essay options for this unit will be chosen from the following possibilities (or from similar choices):

· Compare the nature of decolonization in India and Africa

· Compare consumerism and culture in 2 regions outside of Europe

· Compare the nature of genocide during the 20th century (may also ask students to compare to genocide from earlier units – Asian Vespers, 4th Crusade, Albigenisans, etc.)

· DBQ – Motives for Genocide

· DBQ – Independence Movements (College Board)

· DBQ – Challenges for Women in the 20th Century

· Change over time – the nature of social structures/class organization and continued patterns of inequality (struggle for equality) (students chose region or may be assigned – topic may be directed to include information from previous time periods)

· Change over time – China since 1911

· Change over time – position of women (may include previous time period)

Examples of selected activities used for this unit:

· Class lectures, graded discussions, inner/outer circle, etc.

· SPRITE Portfolio – China under the Republic and Mao, Mexico, Israel, Egypt, South Africa, India, etc…

· World War I Simulation

· World War I and World War II Technology Worksheet

· “Who Caused World War I?” Document Analysis

· What Happened to the Romanovs? – Reading and Questions

· China in the 20th Century Timeline and Questions

· Decolonization Map and Chart – Comparative Activity with Imperialism Map and Chart from previous unit

· Interwar SPRITE Chart

· “The End of ALL War” Document Analysis

· Decolonization Explication Paper (complements Imperialism explication paper from previous unit)

· Ideologies and types of government worksheet

· Cold War terms/events and BINGO quiz

· History of the 20th century through political cartoons (all regions of the world)

· Peace in the Middle East Problem/Solution Activity and graded discussion

· Late 20th Century Issues Reflective Reading and Questions – student proposals

· Selection of related video clips, including, but not limited to such possibilities as– Turning Points – Assassination of the Archduke, Turning Points – The Atomic Bomb, Tiananmen Square, Biography of Stalin, CNN’s Millennium¸ Biography of Eva Peron, etc…

· Change and Continuities Over Time Activities, including such topics as attitudes towards war and international conflict, the role of the United States in the world (or other regions – rising Asia, Africa, Middle East, Europe, etc.), the changing nature of technology, as well as changes within a nation (for example, Russia from the Russian Revolution through the collapse of the USSR and current issues)  

· Thematic Chart (by region) for the major themes: global trade, gender, migrations, state systems, intellectual developments, social structures, labor systems, technology, human/environment interaction, and demography

Review Unit (Final Six Weeks – the test occurs in the middle of the final grading period)

Prior to the AP Exam:

Students will participate in a wide variety of activities that will help prepare them for the AP exam.  The goal of these activities is to help focus students on the important elements and skills that they will need for success on the examination and to help students review broad themes and global interactions throughout the time periods.  Review will entail preparation both in class and outside of it.  Exam review and preparation activities might include:

· Change over time chart analysis (thematic approach)

· Daily content quizzes that cover all units 

· A simulated AP exam using the released College Board exam

· A 15-night review that contains directed questions from each of the time periods

· An “interactions” assignment and discussion that focuses on how different societies interact with each other and how they are interconnected (or, in some cases, disconnected)

· An annotated mapping activity that compares the 5 time periods

· Essay structure review (rubrics) and possible essay topic brainstorming and outlining

· Timed essays

· A regional overview (SPRITE) that compares the time periods

· Selected topical discussions and activities focused on test preparation (the role of religion in societies, trade patterns, overviews of content within each unit, etc…)

· Test taking strategies

After the AP Exam:

In the weeks after the AP exam students will have the opportunity to synthesize the knowledge and skills that they have developed during the course.  In addition to preparing for the final exam, students might work on the following assignments:

· Evaluating the historicity of film – a selected film will be shown in class (chosen from a wide variety of possibilities depending on student interest and the nature of a particular class) and students will also make an individual choice to view at home.  Students will complete a historical analysis project on the films and will participate in a Socratic discussion on history and film.

· Top Ten Lists Project - students are asked to make judgments on what makes something “important” historically within certain categories (leadership, women’s impacts, turning points, etc…) by establishing evaluation criteria and then using evidence to include items on the list based on their compliance with the designated criteria.  Students will begin this project before the AP exam as a review activity and will complete it after the exam.

· “Welcome To AP World” brochure for incoming students in the following school year – students will provide suggestions, tips, etc…

· Other activities and projects as time allows

